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Abstract 
Student Centered Learning is a very popular principle amongst European educational policies and Higher Education 
organizational regulation, but is there really a question risen on which are the students’ interest or educational desires? According 
to recent studies, students often expect to understand issues related to real life problems, they expect teachers who will help them 
learn and have a positive impact on their way of thinking and feeling about themselves and the world. Also, in the European 
economical context, students expect from their university social and professional opportunities and guidance in finding a job and 
building a career. The problem is that taking a closer look to formal regulations, and there are plenty of them (quality assurance 
regulations, internal evaluation regulations, international assessments), we might notice a gap between normative objectives and 
students expectations. In this paper I will focus on regulations and students expectations regarding teachers’ assessment in the 
Romanian Higher Education System. After analyzing the coherence of the regulatory system regarding teachers’ assessment and 
studies about students’ expectations, I applied a survey to 52 students from 17 Romanian universities in order to find out which 
are their educational needs and desires and how important the items required by the regulations are, from this point of view. 
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1. Introduction 
The idea of such a study was born from a previous research about the coherence of Quality Assurance (QA) 
Regulations in the Romanian Higher Education (HE) System in 2011 done for my bachelor thesis. Back then, I 
noticed a huge amount of bureaucratic work that need to be done by teachers instead of teaching or doing research 
as I was expecting, as a student. Since then, I got interested in the decision making process inside the university in 
order to represent my colleagues interests and I noticed that the teacher assessment indicators are very different from 
the students’ complaints. The purpose of this research is to find out whether this was a particular case or if it is a 
specific characteristic of the Romanian system. Basically, in this paper I will try to give an answer to the following 
question: is there a gap between formal regulations and organizational objectives and students’ expectations 
regarding the teaching process? If the answer proves to be positive, what are de differences between these two 
perspectives? Hence, my research hypothesis is that there is a gap and it shouldn’t be so in an education system 
which calls itself a Student Centered Learning (SCL) system.  
This research was conducted according to the following methodology. First, I used theoretical analysis to present 
some theoretical considerations about teacher assessment in the context of QA and SCL. I also used theoretical 
research in order to identify normative requirements for teaching that I consider relevant from the students’ point of 
view. Then I did a document analysis to identify the indicators according to which teachers are formally evaluated.  
Third, I conducted an empirical research using a survey applied online to 52 students and graduates from 17 
different Romanian universities in order to see how they appreciate the importance of specific indicators and which 
are their educational needs based on what they appreciate to be important. The survey was developed on Google 
forms and it was posted on different social network groups from different profile universities during December 
2014. The students had to answer 9 questions: the first one was introductory and it refers to which types of activities 
should a teacher pay more attention; the second one refers to how an ideal teacher should be; the third and the fifth 
questions were asking students to evaluate (on a scale of 1 to 10) the importance of a couple of formal indicators; 
the fourth question was asking students about the importance of indicators which are not included in the formal 
regulations; the sixth question was about their favorite teacher, the scope was to see what else they appreciate in 
teaching; the seventh question was about their opinion on which type of activity are teachers spending more time on; 
the eight question was about the academic position that their favorite teachers occupies; the last one was about 
which university did they graduate from or are enrolled at the moment. The statistical analysis was conducted using 
R software for statistical computing. The answers data base is available, by request. 
On the work structure, in the following chapter I will present a few theoretical approaches and formal regulations 
about teachers’ assessment in Romania. In the third chapter I will present the implication of students in the decision 
making processes from the SCL perspective and the survey results regarding students’ opinion about different 
teaching indicators.  
 
2. Teacher Assessment in Romania: Approaches and Regulations 
 
 Assessing the quality of human resources in higher education is a relatively new domain, thus the national 
literature is not very rich yet (Florian, 2009). The issue about quality of teaching is addressed in the context of QA 
and the process was formalized relatively recently, in 2005. Standards have always existed in the educational 
system, in the sense of quality and quantity, benchmarks and even more, but since the law on the matter was 
adopted, QA and other related mechanisms are implemented by specialized structures (Ciotalus, Florian, Hancean, 
Miroiu, Paunescu, Rusu, Tariceanu, Tufis, Vlasceanu, Voicu, 2011). QA in the European Policy Arena refers to a 
convergence tool to “refocus, modernize and harmonize higher education provision and curricula for the new 
requirements of international mobility and employability, of transparency and accountability, and of strengthening 
Europe in the competitive world-order” (Enders&Westerhajden, 2014). QA can have different meanings: a public 
control system, accountability, a performance increase tool, conformity with standards and so on. QA in the 
Romanian approach refers to the fulfillment of a set of some minimal standards that the universities need address in 
order to provide trustful educational services. This approach is specific to Eastern European Countries as a part of 
transition and educational reforming system (Birzea, 1994). 
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Regarding the regulations, in Romania, the general framework about teacher assessment is defined by the 
National Law of Education no 1/2011 and there are two general types of evaluations that include teaching. The first 
one is the QA assessment, done by an independent agency called Romanian Agency for Quality Assurance in 
Higher Education (ARACIS) in accordance with its own methodology, approved by ministerial order in 2006 
(modified in 2011), and a specific law to approve an emergency ordinance regarding QA. This assessment is done 
whenever a university wants to approve new programs (accreditation), or regularly, to prove and improve their level 
of trust. The methodology contains three general domains and the following criteria: institutional capacity 
(administrative and management structures, material resources, human resources), educational effectiveness (content 
of the educational programs, learning results, research activity, financial activities) and quality management 
(strategies and procedures, learning assessment procedures, monitoring and development procedures, periodical 
teacher assessment, academic resources accessibility). Considering this criteria, I selected, for this study, only seven 
indicators regarding the teachers, indicators that resulted from the answers that the student gave on the following 
questions, regarding their teachers: having only one fulltime academic position; teaching a subject in the same area 
as the PhD research thesis; having a pedagogical certification; occupying a academic position as a result of a 
competitive contest; associate teachers and professors represent less than 50% of the academic human resources 
hired by the university; over 70% of the academic positions are permanent; publishing of books or articles in the 
teaching subjects’ area. 
The second type of evaluation regarding teachers’ activity refers to internal evaluation procedures, which are 
conducted by the said institution’s own methodologies, according to academic autonomy principle. Teachers are 
evaluated on different occasions, mostly when they become candidates for an academic position, or regular annual 
assessment. Unfortunately, few internal methodologies about periodical teachers' assessment are available on the 
universities’ websites, and because of the great number of universities (almost 100, according to the official website 
of the National Ministry of Education) a comparative study about them will be the focus of another research. An 
additional negative aspect, valid for the Romanian case, is that the evaluation of learning and teaching is rarely 
adequately evaluated and based on indicators which can be compared from one institution to another (Van der 
Linden and Hambleton, 1997 in Hattie and Marsh, 2004, p. 9). 
The assessment in the case of applying for an academic position is also regulated by a formal law (Ministerial 
ordinance no 6560/2012) which sets the minimum compulsory standards that a person must fulfil in order to occupy 
a certain academic position for each research domain/area. Hence, according to this standards, the research activity 
of a candidate is evaluated for the past 7 years, considering the number of academic articles published in ISI 
Journals (journals that are indexed in the Thompson Reutres data base), their scientific impact index and other 
similar works. In addition, for this study I have selected as indicators from the standard lists, some common 
elements for all domains: participating in national conferences, participating in international conferences, publishing 
books in their national language, publishing books with foreign publishers, awards and recognition, being invited to 
hold lectures at foreign universities and coordinating research projects. Also, I consider it highly important that I 
should mention that this type of indicators, based on academic research standards became popular in Romania after 
running a pilot programme of ranking the educational programmes by the Executive Agency for Higher Education, 
Research, Development and Innovation Funding in 2011. 
 
3. Student Centered Learning in Romanian Higher Education 
 
3.1 Involvement of Students in the Decision Making Process 
 
About the general framework and legislative provisions for student participation in QA, there is some 
international regulation that supports students’ implication, such as the Bologna Declaration from 1999 (students 
and graduates can move freely across other countries, having their studies recognized), the Prague Communiqué 
from 2001 (students are considered full members of the academic community), the Berlin Communiqué from 2003 
(students are considered equal partners in the higher education governance), the European Standards and Guidelines 
for Quality Assurance in Higher Education (students’ involvement is recommended at every level).  
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According to the National Education Law, Student Centered Learning is a main principle according to whom 
every student has “the right to benefit from SCL for personal development, integration into society and the 
development of skills to gaining initial employment and maintain it, and to be able to move within the labor market” 
(Matei, Haj, Alexe, 2014, p.110). In order for this principles to be implemented, students must take an active role in 
the decision making processes and get involved in university governance, despite the fact that many of the 
universities approaches on SCL are referring only to information transfer (Matei, Haj, Alexe, 2014, p.110). The 
reforms also had some good results regarding this issue, at least on a formal level. Students are represented in the 
Faculty Board and the University Senate in a proportion of 25%, even if in many cases they are not allowed to vote 
on issues regarding teacher assessment criteria. The students are also members of the ARACIS permanent 
committee and they are involved in institutional evaluations both as evaluators, decision-makers and beneficiaries of 
educational services.  
Despite this kind of opportunities, the degree of involvement of the students in the evaluation processes or even 
in learning activities is very different form an university to another, and according to the Quality Assurance 
Barometer in 2010, the lack of involvement of the students generates a lack of interest from the academic front. 
 
3.2 Students’ Educational Needs Regarding Teaching 
 
In the context of an absence of specific procedures for implementing a SCL system and the lack of involvement 
from the students, the role of the teacher “becomes as important as it can get, given that teachers have to identify 
how they can help students to acquire the intended learning outcomes and benefit to the fullest from a specific 
learning experience (Alexander and Murphy 1998 in Matei, Haj, Alexe, 2014, p. 117). This is why we raise the 
question about which are the students’ educational needs and expectations regarding the activity of the teachers. 
  The issue of criteria and indicators according to which teachers are evaluated is the subject of numerous studies 
that have attempted to determine which are the variables that enable a teacher’s efficiency. Thus, Ken Brian 
completed in 2005 a 15-year study in which he examines the impact of teaching of 603 teachers considered to be 
much appreciated. According to his research, the best teachers: have a good knowledge about the subject they are 
teaching; are always focusing on what students need to learn instead of what they want to teach; they induce 
curiosity by making the subject interesting and rise students’ motivation; succeed in changing students life by 
developing values, not only the level of knowledge; treat students with respect and trust (Brian, 2005). Also, Vevere 
and Kozlinskis (2011) conducted a similar study and noticed that there is a disagreement on prioritizing the teaching 
quality criteria among authors, and applied a survey on some students in order to find out their opinion about them. 
The criteria they identified as being more relevant for students are speech culture, respect for an audience, 
responsiveness, punctuality, good manners, the ability to control and discipline the audience, to be able to introduce 
topics appropriately, provide appropriate practical examples and exploring learning issues fully (Vevere, Kozlinski, 
2011). 
Regarding what skills, competences and characteristics should an ideal type of teacher have, from my research 
resulted that almost 30% of the students mentioned that patience is an asset and 13% mentioned empathy and 
emotional intelligence as desired teaching skills. Since it was an open question, it was interesting to find out other 
possible indicators which can guide the evaluation processes and to see whether the indicators selected in the 
following questions can be found among them. Hence, as this research reveals, students’ educational needs 
regarding teachers are mostly pedagogical and many of the indicators were the same with the ones identified by 
Vevere and Kozlinski. Besides the indicators mentions above, the respondents consider that a teacher should be well 
organized, to have good communication abilities, to be able to spike the students’ interest for his subject, be 
objective when evaluating, be creative and punctual, to show respect and openness, and to have a developed sense of 
humor.   
Being asked about in which activity should teachers spend more time on, almost 80% of the students considered 
that the teachers should spend more time on teaching (40 %) or researching (38%) and only 20% considered that the 
involvement in society or university’s life should have an important place in a teachers’ schedule. On the other hand, 
the formal regulation focuses on research results and legal requirements. Also, students’ perception about how their 
teachers spend their time, 65% of the respondents considered that teachers are mostly involved in teaching activities 
and only 12% considered that they are mostly involved in research activities and another 10% in academic life. This 
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results should be correlated with a high degree of satisfaction upon the students because there are studies that 
confirm that a college whose faculty is research-oriented increases student dissatisfaction and impacts negatively on 
most measures of cognitive and affective development” (Astin, 1993, p. 363 in Hattie & Marsh, 2004, p. 7). 
According to Quality Assurance Barometer (p. 29), in the Romanian higher education system, students are not very 
satisfied and they still consider, in a high proportion that teachers should focus on research.  
     Table 1. Students’ perspective upon other relevant indicators identified. 
Indicators   Mean value (from 1 to 
10, where 1 means less 
important and 10 means 
very important) 
Modal value (from 1 to 
10, where 1 means less 
important and 10 means 
very important) 
Working experience in the field of  the subject that is teaching 8,33 10      (19%) 
To hold a public position 3,03 1        (37%) 
To be aware about the educational regulations 7,87 10      (33%) 
To use a comprehensive language according to students’ 
knowledge 
9,25 10      (69%) 
Scientific recognition at national/international level 7,01 7        (21%) 
To have a very good knowledge about their teaching field 9,21 10      (65%) 
To have management competencies proved at university level 6,38 7        (25%) 
To be able to communicate with the students from equal to equal 8,02 10      (42%) 
To provide support in writing the work for completion of studies 9,35 10      (75%) 
To provide individual feedback to each student 9,02 10      (62%) 
To have information about the working market in the teaching 
field 
8,46 10      (42%) 
To be popular 5,34 8         (19%) 
To be involved in the university life 6,84 7        (27%) 
To be able to present the information in an attractive way 9,19 10      (63%) 
To have pedagogical talent 9,08 10      (60%) 
To manage an accurate assessment of the students 9,53 10      (85%) 
 
 
As we can see from the data collected, the most important indicator is considered to be the accurate assessment of 
students, which was seen as very important by 44 out of 52 students. Other relevant indicators appreciated as very 
important were the provision of support in writing the work for final exams (bachelor, dissertation), using a 
language that can be well understood by students and to have very good knowledge in the field of the subject. 
Also, from the indicators that were considered less important it can be distinguished the holding of a public 
position, which was appreciated by the majority of students as the most unimportant. Also, popularity, the 
involvement in academic life, international scientific recognition and management competencies were appreciated 
as important but less than other indicators. 
 
3.3 Students’ Perspective about Teacher Assessment Indicators 
 
In this section I will present the students’ perspective on the teacher assessment indicators selected from the QA 
methodology and from the internal standards for academic positions.  
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Table 2. Students’ perspective upon QA indicators. 
Indicators   Mean value (from 1 
to 10, where 1 means 
less important and 10 
means very important) 
Modal value and percentage 
(from 1 to 10, where 1 
means less important and 10 
means very important) 
Having only one fulltime academic position 6,70 10            (19%) 
Teaching a subject in the same area as the PhD research 
thesis 
7,33 10            (23%) 
Having pedagogical certifications 7,06 8              (21%) 
Occupying an academic position as a result of a competitive 
contest 
8,69 10            (50%) 
Associate teachers and professors are less than 50% of the 
academic human resources hired by the university  
5,90 5              (21%) 
Over 70% of the academic positions are permanent 6,94 5              (19%) 
Publishing of books or articles in the teaching subjects’ area 7,69 9/10        (both 21%) 
 
As the results show, the students do not perceive the formal requirements regarding the percentage of academic 
positions held by permanent employers as important (mainly how many professors and how many lecturers are hired 
by the university). Almost 20% of them considered that neither important nor unimportant for their educational 
needs. The results also show that they don’t hold relevant the formal academic position held by the best teachers 
they had and answered in a proportion of 31% that they don’t know what position did their favorite teachers held or 
they did not consider it relevant. An equal 23 percent answered that their favorite teachers were associates or 
professors.  
Below I will present the results of students’ perception on the indicators from the minimal standards required in 
order to occupy an academic position in a university, which are mostly research indicators. Unfortunately, there are 
no formal requirements about pedagogical skills and even if some universities have such indicators in their own 
methodologies, they don’t have a great share. 
Table 3. Student’s perspective upon research indicators. 
Indicators Importance value  mean 
(from 1 to 10, where 1 
means less important and 
10 means very important) 
Median value and percentage 
(from 1 to 10, where 1 means 
less important and 10 means 
very important) 
Participation on national conferences 7,46 8          (37%) 
Participation on international conferences 7,87 10        (31%) 
Publishing books in their national language 7,25 8          (25%) 
Publishing book with foreign publishers 5,96 7/8       (15%) 
Awards and recognitions 6,17 5/7       (both 21%) 
Being invited to hold lectures by foreign universities 6,71 7          (21%) 
Coordination of research projects 7,57 8          (29%) 
 
Hence, according to the respondents’ opinion, the most appreciated research activity is participating to 
international conferences, scoring an average of 7.87, close to the participation to national conferences which got 
7,46. The difference was that most of the respondents gave 2 points less to the second one. The less appreciated 
activity was publishing books with foreign publishers. If we take into account the frequency, the indicator regarding 
awards and recognitions was even less appreciated, which received an equal percentage of 5 and 7 points on a scale 
from 1 to 10. 
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4. Conclusions 
 
To sum everything up, we may turn back to the research hypothesis in order to give some answers. Our results 
show that there is a difference in the students’ perception on the formal indicators regarding teachers’ assessment 
and other indicators and from this point of view we might state that there is a mentionable gap. If we take an average 
of the scores mean, we have an average score of 7.18 for the institutional research indicators, 7.2 for the QA  
indicators and 8.18 for other indicators which we considered relevant. As we can notice, students’ educational 
desires are about knowledge in the teaching field and soft-skills such as communication and the student – teacher 
relationship. One surprising result is the one regarding the involvement in research. Although the students consider 
that teachers should spend a lot of time on research activities, they did not appreciate that much the importance of 
the indicators regarding research results and they still aren’t satisfied because of the lack of involvement from their 
teachers generated by research prioritization.  
Last but not least, in order to provide academic honesty and find a possible explanation for the disagreement 
mentioned the earlier paragraph, I must stress the two limits of my study. One limit of this research is caused by the 
students’ lack of knowledge about assessment indicators or teachers’ involvement and the possibility that they might 
have understood different aspects regarding the indicators they had to evaluate. The second one is the low number of 
respondents compared to the statistical sample recommended for such an analysis, reason for which I do not 
consider this study relevant at a national level. 
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